KEEDE—TF 4 R—2 3y, AYEH, FEHAX)L

AT
(R EHORAHERIR)

iFC&HIC

HADEEHE OB BT, KFLEDOREEF IO T RFEREE G T 5
SRR, R A TR OMEIINT A F v ) TEHEROF v ) T3z,
AN L AT B HEgs oA R OBSE AN R 2 AR — E AR, KEET
BB D LEME A ZRISIESN TV D, 2O L) B HADOEEHF O
BIGARN O E A X VOEKR, Learning to Learn (2008) % 2011 4EIZAK
21 FIZBWTRRI L7z SORIIKFEICHOTEFEE LI LE2TTOT
Who [HCHEEFE ] L1E, FEEVPHSOFE 701 2 FEMII G- L Tw»
LEFR L EFREINDL . TR T, Learning to Learn (2008) OKFHADZFE
AN = A LOHEGIERIZD 7o T HEIREERG O, HUREFE O
SEHTH L, E—T4 =V ar, A¥BH, FEAFVIETLHGR L REO
IR OERETRC 5,0

1 E=F14N—=23>

(1) AR

RRRRAEEE, (SR SN EFAROR T 24 ) T8 {, HamET
), g, RERESEOFEE X O EER % I, Ny T2 -
(Bandura, 1986; 1995) 12 & ) $2IE S AU STV o 720 FESHIRRAFERR CIE,
N OWHEIC RIS 2 RBANHERYTH 1, AHOBIS & BREOMBIZ BT, 72
iy, AR, BCHREN, BCNANGERDRYZ2EE TS o OMEHE
OB DA OM AT ADTH L. ZiUud, BEAZER GRH, &
1%, EWENFS), 1TEEN, REEERDHAEER AR L, HEICHE LS
) LV FIHRICEDC TV IS TH 5o N T2—FIZZOMET b - TYlFE
TCTH o TABNFE G L 5.2, PRI ARIRRAEE R & - iR &
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DBV E I LT\ voize AFORRAIAS, WIHIEORR, B, [HHho
B, ATHIOB TR EICBWTEEP 2N T2 —FIIR L2 TH 5,

NV 72— (Bandura, 1986) OFHAIERROMRIFIZIE, A& idvrk s
HTHDHPIZOWTHLERZIT) BMAERNZfHZFF> T b eI EX DD 5,
FEEVI)IRTE R B &, FEEIIEERCHE OZHE T3k <, BEEIIZAD
Hrk AT, TS T%f‘:%@x% EWTED, THU iﬁ?}JfEEﬁOD”Aﬂ%ﬁﬁ#t
RELEL D, HOUMEFBR BT 5B T 77 23 5 2 LB, SO
E, HONBORE 72 &1 i%@ﬂ“f L5L5DENVZETHA), HUTEFEICE

WC, BTSSR ICERE L — TR D TH b,

(2) =T 4Ny a8 BRI B 5 ECH K
Ny 2—F (Bandura, 1986) (%, fbEELRMALRKE LT, »HHEOH
CEEELEZDL [HERNIK] 228F T 5 IRIETN%E Self-Efficacy: The
Exercise of Control (1997) TSI L7z, HERIIIE & *%l/’\*)l/@ﬁﬁjj
TS T HRENICET AR &0 S k V) o ZORIDEETRDE
1775‘73:)?@’) WARERL, )02 ORERE, BIZHE» S ollfE)), A b 1/7\’?“%’)
BRI Ta— 75i;&éb\“(bk%o HER RN 72— D
*j:/\EI’JE HEEGORE R DIRETH Y, T—T A N—a NIRE GBS 25
BRRDTHbDo
P. R. Pintrich (1953-2003) (I KFHEDHCRINEDOMZTEA 1T - 72984 T, K
%E@”‘“ IBT BB, B, 1TEIO SERAMAIICEH L, FRALLIE
Lo TT7 TH—F ENTWZNE COHCTHBEERICE—T AN~ a v
}:Wlﬁ@%l%ﬁlb A7zo Pintrich & De Groot (1990) |ZRBHINYHHE, A & 72
RS, )V — AEH ) T R R )i LTE DT 72, McKeachie,
Pintrich 51, N6 OHBEDfH %l 3 % EM#K the Motivated Strategies
for Learning Questionnairet (the MSLQ) (Pintrich, Smith, Garcia, &
McKeachie, 1993) % I ¥4 KBTS Learning to Learn DI — A% H L
“Cﬁa-ﬂy"‘b KEFADFE OEED T g% BB M S5 2 L IZHB L 720
FREIZBWTHTDAINE, SREER, Fielkt, 897, &k CoEEN B L R
ITL T A 2 EAVEATIIZECIH S M2 8TV 5 (Schunk, 1995)s Schunk (1998)
DFEF LI TIE, BOI2S A CTEs B OEDOEE L EHED 1 OTH L
EDFEHE LTV A, BURN) & BREER & OFHEAERIL, FEEEOF & 2kt
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RIZLIWIED T STV Do i S D7 4 — K3y 21340 B CA I E
BBV, TOBEEHENIPHIUIHCNNEEE ADTHS (Licht & Kistner,
1986) . 1TE) & B & OMEAEHICE LT, #lilies2E 0 TE) & BBt
B 5269 o iM% L CTHAED THLE R 725 CREEOMATIE L A5k &
WEDHITH %

(3) FHMYRRAEERRIC & 5 B OFissss

H CAEE (self-regulation) 13654 23350 B G0 SWIZEAM THIL TV 5,
HOHEL L, fMADRED L) ICBECITE ZRE L T L0902 DTE) fxis
o HOLHEE N HO [HUHESY (selfregulated learning) | DEFIE—
e iL, AEADFE LB W) 2 FIRR PP 2 85 L, WEETCH 52T
IEE W R B HOETHEEEE IOV T O EMEIMBLR OB S ORIZE T
X, REAL BRSO, 4TEho 7Ok ALZBEEIIIZ B b DA DBESNEARS T
LTV 72%Y (Zimmerman & Bandura, 1994), SaZdOWETIE, IS5 i
%%/ (Pintrich & Zusho, 2002; Zimmerman, 2002), HEAZER A1 72451k
(Pintrich & Schuk, 1996) #%#F &4t T\ %, Zimmerman (2001) OEFexfifi
I &, HUTEEEEE L3 QRO O 72 OFRAER, 478D, 158D FF
Bt AR TH B, HOFABIAEN 7O ATHY, ZFIUIFHEDI A > ¥ VHE
DN EFHEAX WA B R BLTRLT o ZOT7H—FTld, ¥8E
HIREENIS, R EH S E B D70 EH L W) EEIRTT) D TH L, 22k
FAZIZIV 7B E 0, FEHE TN OFE % 5G, 151E, R 2, 2o
H OISR (Zimmerman, 1994, 2000) % 5, HHBREN TEBRY
BHETIE R, F7HFEDOREL NVERTHOTH 2\, TOMGRTIE, FH
FIER T T BOIZETH L) KDL, 8 B> CREBIIICE) X,
HASER A HIEL L5 & T A% LH SN D,

2 XFE3H

HOHBEFEOREELERD 1 O THH A Y BMEL, 1TheE=y—L,
RBIED72OI 5T & LT HHAETH 50 2 V) B HE 2 ZBIITET 58
EVRBIEDH o ATBAEREL 2DI501F % &, RRAIRIUI DWW TORHT

BB Ay FRHNHEERE, FEHNCBT A A TH % A & FRAMHIERE 72 5 (Flavell,
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1987)c A & RIS, RRANNG 23T\ 5089 5 A OB EIZ DWW T
ﬂ% AR wa®ﬂ% TN TOHREA TR L L TEENS, alanlty

Sl B O SR8 DAk L 241 (Pintrich & Shunk, 1996) 2R
LEE IBWTHIS 2 E R TEER RO BT AR CH Ho Alakami
FROWIFETIE, 5 BB OB H O SEN HE OB LTI 7
OfFE NN & ASEIZ RS 5 Z EAVR SN T WS (Pintrich & Zusho, 2002)o

5 SRAINRER T, HOREDOZ L OFTFIVTEELRER L SND, FREP%
TR 2€=4 1) Y 7R EFITH L, E=F ) 2 7%, BHEEZAT 72517
DE=ZSY L, BEICETAE=S ) Y IGITA I ENTE S, HELZANS
TeBETOE=Y ) Y7, BELHBHEOIRNOF ¥ v T BT 5150 e £ 8
HHGWFEOMN, NEOBFORERE, BRI Z I L, 1TEs20EIE
ETAHILICEY, HELBEORKROF vy v TEMOH L EDTE L, FtlEZE
WCBWTHEBSN TV T - E=81) V7%, TGRS 558 LT
WEOWALEADRIL, HiEEE=81) ¥ ZWRIC BT AAFEROE=5 ) 7
& HMEFRIHOPELEDS T INE TITHIZESNTE TV b, iHEICHET A2 E=5 ) v 7
DOIFETIE, REOHGEDR AR E=Y —TERFEEL L) TrWFEHEIH
FTAHIZEZIE DIV T - E=F ) ¥ I OIS THCHTEEOB I E D H 2 L,
SRR BT A B O CIEME ST AATEIRRRICE T 207 - Ty 2 T %
A (HOHEHA) »ETH5HZ & (Hunter et. al, 1988; Pintrich & Zusho, 2002)
DS N7 > T A,

Y RN, BB FEOMREN  [THR] Ffrar ho—)v] [HOAE]
(H 1) IR LEELERET R, 2

RIWME=%) v 7LF ﬂmz/bm

—wmﬁﬁ&%ktﬁkﬁaaﬂﬁig
SO T2 B T & &R 7R LTV Ao Schunk
(2008) DWFFETIE, 2 ¥ ZHAHECHIEIC
XL CRIT TR ’]‘%?ﬁl@i@ﬁ@ﬁ%#

FfTarha—) o

SEMAIIIHET L, 58I X 2k RO Kt
EZY) T AHEE aﬁ‘ﬁﬂ?ﬁ?&:ﬂ L

THEETHAZEREML TS, LAt -

>TC, AYBHAOBHEXIZL T, HOHE 1 BHOER2BOBEE
BRI DN EPDPESNL EE Z (Zimmerman, 2008)
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Y (R

3 ZFEIXIFEHRE

A ZFRIRE I e P R S D 2 & ZRITH CIRA27S, H O ERE
X6 oo (EhFE, ik W, AR, WEIREREE, HAMEED hh, i
OO 1 DN L, FEEIEIRT X ZHPAO 1T, ACTEEDTREE
# 2 5N T\ b, Pintrich 13 HCHIEO 70t 2 THE &) TRAS, 178), &)
BV, BRI R % E % F7z 3 L kT4 (Pintrich & Zusho, 2002) -

S G I RBIN T 0E & BN TGS B L 2 BTV TV 5 (Pintrich &
Zusho, 2002) o FEANHESIIFLIESC BEICBIT 2 & TH 5o — 77, THEINYTHEIL,
RS L VR R A XAMEE O WIREIZ, SUHFL 2 FFD 270 2 S8 CHE R
O LIOOHMETH D, BTN, IhooFE = H->C, HT
IR A, BET 572007 07T LR — VHKEITHE SN TV A,

HOHREE ML —= 0 72 HE L) BREOHTIT ) 72912 Zimmerman 5
(2004) 1, HUHESEY A 7 VERDAALZETVERS L5, FHEIL
[ACAHLiEE=%"Y) » 7| [ BiEE & e [hgsATE =) » 7| [h
WAERDE=51) 7 2R SRS FH 2D L ODNDEE LD TH L7,
B, SFEENTO L)\ IR & F OREOMREY B L 729 2 TH SEH
TELIINRDLEITETLVLENRDH Do TNETONFETHLNIZSIN TS
POEL-FEDO 5 ODAF UL, FHEAF )V, EEAX), CEOEHYAFIL,
— N2 BB AN, LEEROAF NV TH S (Zimmerman, 2004)

EEETINE, OIS Vo2 A Y T — - AFVDSKTEIEE TS SN,
D% Web I EN/ZT 7 T A ET A ZITH L) TL T Y I hRo7Tu s
T LIS, ANA FINIKEFE R PNCFEE ST 5 (Tuckman, 2003), 2O 71
77 LClE, Zimmerman (2004) O HUHREESEY A 7 VOZLBERIZAEDETA
DOJMEEFEATHA o 5 1 EBEOTREM T, BCNEEEDLZ L% HN
L, RREELVASERTTRE R BIEACH I e, HOOFRICELZHEA) &
D 2DFHR ROFATI Y PO—VERETIE, ROz 55 2 LICHEZES,
BEED) V) — A% WOFRIT 5 D2 HNb . IiEDOHCEEEETIE, 7
A — RNy 7 RFlli 2 IRIBIOSFEEAND 21T 5 HEDSFHE S 1A, Tuckmann ORF
72 ClL, T T T A Strategies for Achievement DI — A% JEIE L CTHFE )
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W& A2 AT D GPA DN, JEIE L T et X0 S RICE o 72,
F72, FAVOIY Y= THIORSAEIE 2 B 5 AMIZIED, Zimmerman
OBUTHEFEY A 7 DX, BEOHIZ THUFIE M EZ AL 7075
LDNET Sz (Schmitz & Wiese, 2006). bL—=r7t v v gy Tk
ElL, HUREO 7O ATH— L5 i, WS §HE, T80 B cE)
o, | %[I@EE@JTFL:OH FLTHEAIELZEATH, 20775 4TI,
T v 74 Y BUREFE HEEUIAN—ADOHEER AV, &L —=r7tv i3
¥ DRI EEE DT E@@‘% AR E 2 B CRlgEE LT <o BUMEFED
T AT B IO ML=y 7Id, RFEDH HIL T8 T— )V DFHIR)
B % Z EDTREN TV 5o
3 A Y KFT McKeachie % Pintrich 5 % FUMZFFROAM LNy a— A &
LTERL TV o7z, FEAF N EFEDORX I = A L% %55 Learning to Learn
3O 7O 7T Lk UTERIET 5o Learning to Learn RIEIE S 542
FZBWC, FEHO HORITIBEDOMR, RNZ L ~VOIT, S8 ROz &,
FHIZRWEE L5 2 T05d L W) ISR HI T35 (McKeachie, Pintrich,
& Lin, 1985; Hofter et al, 1997)o Z® Learning to Learn 7>51%, MSLQ (the
Motivated Strategies for Learning Questionnaire) & \»9 FBHIHNE, X 758
IR, 1) — AE RSO ZRE T 5 EREASFE E T b (Pmtrlch
Smith, Garcia, & McKeachie, 1993).

CCHY) R0 3 BN XS, HOREEEERRI A O S AL
ﬁ“ﬁ%‘ 2572002, TA) AT -0y 3% Ui, T, BROAR LT, K
%’C LA TBHNE 2 BN T 7T 4 TR0, f"“ﬁ!ﬂ% B BNk & SRS

ANITOILTWS (Azevedo & Cromley, 2004; Dembo, 2008; Winne, et al.,
2006>0

(08

FHROFEOEREOT 2T 5720121, 7275—%#EEE L QW57 T
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